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                                Mission Statement 

The mission of the Portsmouth Public School Division is to engage all students in 

learning that will foster academic excellence and responsible citizenship. 

Portsmouth Public Schools School Board 

 

 

  

  

 

Ms. LaKeesha 

S.  "Klu" Atkinson 

Vice-Chair 

Term Expires 

12-31-2024 

Mrs. Sarah Duncan 

Hinds 

Term Expires 

12-31-2024 

Mr. Claude C. Parent 

Term Expires 

12-31-2022 
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Patillo 

Chairman 

Term Expires 

12-31-2022 

Mrs. Tamara L. 

Shewmake  

Term Expires 

12-31-2022 

 

 

 

 

 

 

Mrs. Yolanda E. 

Thomas 

Term Expires 

12-31-2024 

Mr. Vernon L. 

Tillage, Jr. 

Term Expires 

12-31-2024 

Dr. Ingrid P. 

Whitaker 

Term Expires 

12-31-2024 

Mrs. Costella B. 

Williams 

Term Expires 

11-2-2021 
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Portsmouth Public Schools Administrative Directory 

     

 

 Superintendent  
 

 

Dr. Elie Bracy, III   

 

  

(757) 393-8742  

 
Assistant Superintendent for 

Curriculum and Instruction   

 

Dr. Anita Wynn 
   
 (757) 393-8556  

Chief of Schools  Dr. Michael Cromartie   (757) 393-8217  

Chief Financial Officer  Mr. Theodore Faulk   (757) 393-8435  

Executive Director Human Resources Mrs. Jessica Duren   (757) 393-8751  
Director of Communications  Lauren Nolasco   (757) 393-8743  

Director Information Technology   Dean Schlaepfer   (757) 393-5092  

Director of Research & Evaluation Derrick Nottingham   (757) 393-8840  

Director of Auxiliary Services Dr. Jerry Simmons   (757) 393-8607 

Directors     

Accounting  Larisa D. Harris  (757) 393-5270  

Diversity, Equity, & Inclusion  Dr. Janeen Perry-Campbell  (757) 393-8751 

Executive Principal Heidi Lewis  (757) 393-8751 

Coordinators      

Adult & Alternative Education  Alice Graham  (757) 393-8822  

Career & Technical Education  Michael Hill  (757) 822-2711  

Data Analysis & Support Dr. Camilla Ferebee  (757)  

Facilities & Maintenance  Herbert Robinson  (757) 393-8744  

Food Services  James Gehlhoff  (757) 393-8366  

Mathematics Education  Dr. Wanda Calhoun  (757) 393-5279  

Reading and English Education Kadijah Alexander   (757)393-8884 

Science Education  Laura Nelson  (757) 393-8535  

School Counseling Lorraine Schlichte  (757) 393-8885  

School Improvement and Prof Dev Dusti Johnson Brinker  (757) 393-8885 

Social Studies Education William Hicks  (757) 393-8555 

Special Education  Pamela Battle-Hardy   (757) 393-8792  

Special Programs - Title I/II  Renee' Hailes  (757) 393-8611  

Student Services  Dr. Marie Shepherd  (757) 393-8354  

Transportation  Mr. Kevin Privott  (757) 393-8269  

Youth Risk Prevention  Dr. Rosalynn Sanderlin  (757) 393-8411  
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Supervisors  

   

Accounting  Ms. Pamela Foster   (757) 393-8488  
Athletics  Mr. Vincent Pugh   (757) 393-8885  
Art  Mrs. April Taylor-Martin  (757) 393-8884  
Benefits  Ms. Sharon Hobbs   (757) 393-8488  
Gifted and Talented/Foreign  

Language  
 

Dr. Prosperanta Calhoun  
  

(757) 393-8885 

Health and Physical Education  Mr. Kenneth Austin  (757) 393-8885  
Health Services       (757) 393-8661  

Human Resources Supervisor       (757) 393-8701  

Compliance Officer   Mrs. Crystal Satchell    (757) 393-8701  

Human Resources Specialist  Ms. Sonya Harrell   (757) 393-8701  

Human Resources Specialist   Dr. Nicole Roundtree    (757) 393-8701  

Instructional Technology & Media  Ms. Jennifer Thomas   (757) 393-5092  
Music  Mrs. Gwendolyn Jenkins   (757) 393-8885  
    

 

 

    

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Managers        

Database Manager   Mrs. Tawana Staten  (757) 393-5092  
Grants Manager  Mrs. Heather Hynes  (757) 393-5312  
Purchasing Manger  Mr. Michael Thomas (757) 393-8261 
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DIRECTORY OF SCHOOLS  

   

SECONDARY        

Churchland High   
4301 Cedar Ln.  
Portsmouth, VA 23703  

Shawn L. Millaci    
(757) 686-2500  

Sch#: 121-0500  
Grades: 09-12  

I.C. Norcom High  
1801 London Blvd.  
Portsmouth, VA 23704  

Dr. Laguna O. Foster  
(757) 393-5442  

Sch#: 121-0240  
Grades: 09-12  

Manor  High   
1401 Elmhurst Ln.  
Portsmouth, VA 23701  

Dr. Timothy E. Johnson  
 (757) 465-2907  

Sch#: 121-0310  
Grades: 09-12  

Churchland Middle   
4051 River Shore Rd.  
Portsmouth, VA 23703  

 Paul Wilson , Jr. 
(757) 686-2512  

Sch#: 121-0320  
Grades: 07-08  

Cradock Middle   
21 Alden Ave.  
Portsmouth, VA 23702  

Dr. Damon Cary  
(757) 393-8788  

Sch#: 121-1130  
Grades: 07-08  

W. E. Waters Middle  
600 Roosevelt Blvd.  
Portsmouth, VA 23701  

Craig Harris   
(757) 558-2813  

Sch#: 121-0310  
Grades: 07-08  

  

 

 

 

 

 

 

 

 

 

ELEMENTARY        

Brighton Elem.   
1100 Portsmouth Blvd.  
Portsmouth, VA 23704  

Kimberly Young  
(757) 393-8870  

Sch#: 121-0280  
Grades: KG-06  

Churchland Academy   
4061 River Shore Rd.  
Portsmouth, VA 23703  

Karla Jakubowski  
(757) 686-2527  

Sch#: 121-0321  
Grades: KG-06  

Churchland Elem.   
5601 Michael Ln.  
Portsmouth, VA 23703  

Dr. Jamill Ray Jones 
(757) 686-2523  

Sch#: 121-0650  
Grades: PK-06  

Churchland Primary/Int.   
5700 Hedgerow Ln.  
Portsmouth, VA 23703  

Rosalyn T. Exum 
(757) 686-2519  

Sch#: 121-0160  
Grades: PK-06  

Douglass Park Elem.  
34 Grand St.  
Portsmouth, VA 23701  

Dr. Sherie Davis  
(757) 393-8646  

Sch#: 121-0190  
Grades: KG-06  

Hodges Manor Elem.  
1201 Cherokee Rd.  
Portsmouth, VA 23701  

Dr. Faye S. Felton  
(757) 465-2921  

Sch#: 121-1630  
Grades: PK-06  

Cradock Elem.  
18 Dahlgren Ave.  
Portsmouth, VA 23702  

LaKesia Jolley- Foster    
(757) 558-2811  

Sch#: 121-1400  
Grades: KG-06  

http://chs.ppsk12.us/
http://chs.ppsk12.us/
http://nhs.ppsk12.us/
http://nhs.ppsk12.us/
http://wwhs.ppsk12.us/
http://wwhs.ppsk12.us/
http://chms.ppsk12.us/
http://chms.ppsk12.us/
http://cms.ppsk12.us/
http://cms.ppsk12.us/
http://wms.ppsk12.us/
http://wms.ppsk12.us/
http://bes.ppsk12.us/
http://bes.ppsk12.us/
http://caes.ppsk12.us/
http://caes.ppsk12.us/
http://ces.ppsk12.us/
http://ces.ppsk12.us/
http://cpri.ppsk12.us/
http://cpri.ppsk12.us/
http://dpes.ppsk12.us/
http://dpes.ppsk12.us/
http://hmes.ppsk12.us/
http://hmes.ppsk12.us/
http://jhes.ppsk12.us/
http://jhes.ppsk12.us/
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Waterview  Elem.  
3649 Hartford St.  
Portsmouth, VA 23707  

Eric Jamison 
 (757) 393-8879  

Sch#: 121-0230  
Grades: KG-06  

Lakeview Elem.   
1300 Horne Ave.  
Portsmouth, VA 23701  

Garyn Moody  
(757) 465-2901  

Sch#: 121-1650  
Grades: KG-06  

Park View Elem.   
260 Elm Avenue  
Portsmouth, VA 23704  

Dr. Angela D. Flowers   
(757) 393-8647  

Sch#: 121-0060  
Grades: PK-06  

Simonsdale Elem.  
4841 Clifford St.  
Portsmouth, VA 23701  

Tammy King   
(757) 465-2917  

Sch#: 121-1480  
Grades: KG-06  

Victory Elem.   
2828 Greenwood Dr.  
Portsmouth, VA 23701  

Dr. J. Wayne Williams  
(757) 393-8806  

Sch#: 121-1769  

Westhaven Elem.  
3701 Clifford St.  
Portsmouth, VA 23707  

Dr. Patrizia Grigsby   
(757) 393-8855  

Sch#: 121-0210  
Grades: KG-06  

 

PRESCHOOL CENTERS  
      

Churchland Preschool    
4061 River Shore Rd.  
Portsmouth, VA  23703  

Robyn A. McIntyre   
(757) 686-2533  

Sch#:  
Grades: PK-KG  

Mount Hermon Preschool   
3000 North St.  
Portsmouth, VA 23707  

Dr. Patricia S. Williams   
(757) 393-8825  

Sch#: 121-0150  
Grades: PK-KG  

Olive Branch Preschool   
415 Mimosa Rd.  
Portsmouth, VA 23701  

Lois J. Rieckhoff  
(757) 465-2926  

Sch#:  
Grades: PK-KG  

  

 ALTERNATIVE CENTERS        

Adult Education   
2801 Turnpike Ave.  
Portsmouth, VA 23707  

Alice Graham  
(757) 393-8822  

Grades: Adult  

New Directions Center   
2801 Turnpike Rd.  
Portsmouth, VA 23707  

Horace L. Lambert, Jr.  
(757) 393-8728  

Sch#: 121-1761  
Grades: KG-10  

 

 

 

 

 
 

http://jtes.ppsk12.us/
http://jtes.ppsk12.us/
http://les.ppsk12.us/
http://les.ppsk12.us/
http://pves.ppsk12.us/
http://pves.ppsk12.us/
http://ses.ppsk12.us/
http://ses.ppsk12.us/
http://ves.ppsk12.us/
http://ves.ppsk12.us/
http://whes.ppsk12.us/
http://whes.ppsk12.us/
http://cpc.ppsk12.us/
http://cpc.ppsk12.us/
http://mhpc.ppsk12.us/
http://mhpc.ppsk12.us/
http://obpc.ppsk12.us/
http://obpc.ppsk12.us/
http://adulted.ppsk12.us/
http://adulted.ppsk12.us/
http://ndir.ppsk12.us/
http://ndir.ppsk12.us/


 

9 
 

Media and Directory Information Opt-Out Form 

Throughout the school year, there will be opportunities for children to be interviewed or photographed 
during school hours and on school property for future use on division materials, websites or social 
media channels; in television or print media; or in other productions or outlets. If you do not want your 
child to be featured in photos, videos, or other digital media, please fill out the form below and return it 
to your child's school.  
 
Additionally, in accordance with state code, Portsmouth Public Schools (PPS) may release students' 
"directory information" without previous parent consent. This includes information such as name, grade 
level, participation in activities, photo, address, telephone number, and others (you can refer to the 
Notice of Directory Information in School Board Policy JO for a complete listing of what is considered 
directory information). Names, addresses, and telephone numbers of students in grades 9-12 will 
normally be released upon request to military recruiters and institutions of higher education, unless 
parents/guardians specifically opt-out of the release of this information below. Again, only submit this 
form if you do not want your child's information provided.  
 
Please be advised that even if you opt-out of the release of your student's directory information there 
may be certain instances where the division will be legally compelled to release this information, such 
as, to law enforcement officials or when the release of your student's directory information is otherwise 
specifically authorized by law.  
 

OPT OUT FORM 
Please return this completed form to your child's school prior to Sept. 30. If you do not return this 
form or it otherwise does not appear in your student's record, Portsmouth Public Schools is 
authorized to release your student's directory information and/or feature your child in public 
channels without prior written consent. 
 
I wish to opt-out of the release of my student's directory information and photos to the following: 

D         Do NOT use my child's photograph, image or name in any media, outside organization or     

school division print material, website or social media channels 

             Do NOT put my child's photograph or name in the school yearbook.  

             Do NOT release directory information to any third ςparty requests (if this is selected, you do not   
             need to select any others below)   

             Do NOT release directory information to Military Recruiters 

             Do NOT release directory information to institutions of higher learning 

             Do NOT release directory information to prospective employers 

Note: This form does not apply to photographs, videos or information shared during public events, even 
if they occur on school property (such as football games, graduation ceremonies, etc.).  
Child's Full Name ________________________________ School _______________ Grade____  

Parent/Guardian Full Name (printed) ____________________________Contact Phone Number _____ 

Parent/Guardian Signature_________________________________________ Date ________ 
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DETACH SIGNATURE PAGE 

 

Portsmouth City  Schools 
Documentation of Rights and Responsibilities 

Handbook Review 
 
 
Name:     School Year:    

School:     Grade:     Room:     

 
Teacher:     Date of Review:    

 

This is to acknowledge that I have received and understand a copy of the Studentsô Rights   

and Responsibilities Handbook. I understand that all rules in this handbook apply to 

students coming and going to school, on the bus, and at all school activities and events. In 

signing this document I agree to follow the rules and regulations. I further acknowledge that 

I have taken this handbook home to review with my parent/guardian. 
 
 

_____________________________________    
(Studentôs Signature) (Date)
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I have read the Portsmouth Public Schools Studentsô Rights and Responsibilities Handbook and 

agree to discuss it periodically with my child. I realize that I may contact the school for any 

assistance in understanding the rules and regulations. I understand that additional copies of the 

handbook is available on the Portsmouth Public Schools website. 

 
My signature acknowledges receipt of this handbook. I understand that my child is expected to 

adhere to the rules and regulations of Portsmouth Public Schools; and therefore, I agree to support 

the rules and regulations in this handbook. 

 

_____________________________________    

Parent/Guardianôs Signature  Date 

   

(A copy of signed documentation shall be retained in the studentôs folder.) 

 
(Legal authorization: Code of Virginia, 1950, as amended. Section 22.1-253.13:7 & Section 22.1-279.3) 

  



 

12 
 

DETACH SIGNATURE PAGE                                                                                File: GAB-E1/IIBEA-E2  
  

 
ACCEPTABLE COMPUTER SYSTEM USE AGREEMENT  

  
  
Each student and his or her parent/guardian must sign this Agreement before being granted use of the 
School Divisionôs computer system and/or a PPS owned electronic device (i.e. laptops, Chrome book, 
& tablet). Read this Agreement carefully before signing.  
  
  

Prior to signing this Agreement, read Policy GAB-E1/IIBEA-E2, Acceptable Computer System  
Use.  If you have any questions about this policy contact your supervisor or your studentôs principal.  
  

I understand and agree to abide by the School Divisionôs Acceptable Computer System Use 
Policy. I understand that the School Division may access, monitor and archive my use of the computer 
system, including my use of the internet, e-mail and downloaded material, without prior notice to me. I 
further understand that should I violate the Acceptable Use Policy my computer system privileges may 
be revoked and disciplinary action and/or legal action may be taken against me.  
  
  
  
Student Signature ___________________________ Date ___________________  
  
  
 I have read this Agreement, Policy GAB-E1/IIBEA-E2. I understand that access to the computer 
system is intended for educational purposes and the Portsmouth Public School Division will use 
commercially reasonable efforts and precautions to eliminate inappropriate material. I also recognize, 
however, that it is impossible for the School Division to restrict access to all inappropriate material and I 
will not hold the School Division responsible for information acquired on the computer system. I have 
discussed the terms of this agreement, policy with my student.  
  
 I grant permission for my student to use the computer system in accordance with Portsmouth 
Public School Divisionôs policies and for the School Division to issue an account for my student.  
  
Parent/Guardian Signature _______________________ Date _________________  
  
  
Parent/Guardian Name _____________________________  
(Please Print) 
  

© 2/19 VSBA        
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STUDENTSõ RIGHTS AND RESPONSIBILITIES CODE OF STUDENT CONDUCT 

 
*Parent is used in this handbook to include natural parent, parent by legal adoption, legal guardian, or court-appointed guardian. 

 

STUDENT CONDUCT (JFC) 
 

The standards of student conduct are designed to define the basic rules and major expectations of students in 

the public schools of Portsmouth. It is the responsibility of the Portsmouth City School Board to adopt policy 

and regulations and the administration to issue regulations establishing rules of conduct for student behavior 

in order to protect the health, safety and welfare of its students. The local school principal has the responsibility 

and authority to exercise reasonable judgment in enforcing this Code of Conduct. Principals are responsible for 

ensuring that all students, staff members and parents are provided the opportunity to become familiar with 

this policy.  

 

The superintendent issues Standards of Student Conduct and a list of possible corrective actions for violation 

of the Standards of Conduct. Each parent of a student enrolled in a public school has a duty to assist the school 

in enforcing the standards of student conduct and compulsory school attendance in order that education may 

be conducted in an atmosphere free of disruption and threat to persons or property and supportive of individual 

rights. The Standards of Student Conduct, a notice of the requirements of the Virginia legal code § 22.1-279.3, 

and a copy of the compulsory school attendance law is also sent to all parents within one calendar month of 

the opening of schools simultaneously with any other materials customarily distributed at that time. A 

statement for the parent's signature acknowledging the receipt of the Standards of Student Conduct, the 

requirements of the Virginia legal code § 22.1-279.3 and the compulsory school attendance law is also sent. 

Parents are notified that by signing the statement of receipt, they are not deemed to waive, but expressly 

reserve, their rights protected by the constitution or laws of the United States or Virginia. Each school maintains 

records of the signed statements.  

 

The school principal may request the student's parent or parents, if both have legal and physical custody, to 

meet with the prƛƴŎƛǇŀƭ ƻǊ ǇǊƛƴŎƛǇŀƭΩǎ ŘŜǎƛƎƴŜŜ ǘƻ ǊŜǾƛŜǿ ǘƘŜ {ŎƘƻƻƭ .ƻŀǊŘϥǎ {ǘŀƴŘŀǊŘǎ ƻŦ {ǘǳŘŜƴǘ /ƻƴŘǳŎǘ ŀƴŘ 

ǘƘŜ ǇŀǊŜƴǘϥǎ ƻǊ ǇŀǊŜƴǘǎΩ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭ ƛƴ ŘƛǎŎƛǇƭƛƴƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘ ŀƴŘ ƳŀƛƴǘŀƛƴƛƴƎ 

ƻǊŘŜǊΣ ǘƻ ŜƴǎǳǊŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎƻƳǇƭƛŀƴŎŜ ǿƛǘƘ compulsory school attendance law and to discuss improvement 

of the child's behavior, school attendance and educational progress. The administrator of the building should 

exercise reasonable judgment and consider the circumstances in determining the disciplinary action to be 

administered.  

 

Each student has the right to expect an educational environment in which he or she can strive to achieve his or 

her intellectual potential. The student is expected to attend school regularly, be diligent in his/her studies and 

conduct him/herself in such a way that the rights and privileges of others are not violated. The student is 

expected to accept and demonstrate the obligation of good citizenship to help prevent problems from 

happening and help solve problems if they occur.  

 

All parents are expected to assume responsibility for the student's behavior and assist the school in enforcing 

the Standards of Student Conduct and compulsory school attendance. Parents are also expected to maintain 

regular communication with school authorities, monitor and require daily attendance, and bring to the 

attention of the school authorities any problem that affects the student or other children in the school. It is the 

parents' responsibility to notify the school of any unusual behavior pattern or medical problem that might lead 

to serious difficulties.  
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The school principal may notify the parents of any student who violates a School Board policy or the compulsory 

school attendance requirements when such violation could result in the student's suspension or the filing of a 

court petition, whether or not the school administration has imposed such disciplinary action or filed such a 

petition. The notice shall state (1) the date and particulars of the violation; (2) the obligation of the parent to 

take actions to assist the school in improving the student's behavior and ensuring compliance with compulsory 

school attendance; (3) that, if the student is suspended, the parent may be required to accompany the student 

to meet with school officials; and (4) that a petition with the juvenile and domestic relations court may be filed 

under certain circumstances to declare the student a child in need of supervision.  

 

¢ƘŜ ǇǊƛƴŎƛǇŀƭ ƻǊ ǇǊƛƴŎƛǇŀƭΩǎ ŘŜǎƛƎƴŜŜ ƴƻǘƛŦƛŜǎ ǘƘŜ ǇŀǊŜƴǘ ƻŦ ŀƴȅ ǎǘǳŘŜƴǘ ƛƴǾƻƭǾŜŘ in an incident required to be 

reported to the superintendent and Virginia Board of Education.  

 

No suspended student shall be admitted to the regular school program until such student and his parent have 

met with school officials to discuss improvement of the student's behavior, unless the school principal or his 

designee determines that readmission, without parent conference, is appropriate for the student.  

 

If a parent fails to comply with the requirements of this policy, the School Board may ask the Juvenile and 

Domestic Relations Court to proceed against the parent in accordance with the requirements of the Code of 

Virginia.  

 

Students are subject to corrective action for any misconduct that occurs:  in school or on school property; on a 

school vehicle; while participating in or attending any school sponsored activity or trip; on the way to and from 

school; and off school property, when the acts lead to: (1) notification pursuant to the Virginia legal code § 16.1-

305.1 or a conviction for an offense listed in the Virginia legal code § 16.1-260, (2) a charge that would be a felony 

if committed by an adult, or (3) disruption of the learning environment.  

             

Unlawful acts which will lead to police notification and may lead to suspension from classes, exclusion from 

activities or expulsion include but are not limited to: possession or use of alcohol, illegal drugs, including 

marijuana and anabolic steroids, or drug paraphernalia; selling drugs; assault/battery; sexual assault; arson;  

intentional injury (bullying, fighting);  theft; bomb threats, including false threats, against school personnel or 

school property; use or possession of explosives (see Policy JFCD Weapons in School); possession of weapons or 

firearms (see Policy JFCD Weapons in School); extortion, blackmail or coercion; driving without a license on 

school property; homicide; burglary;  sex offenses (indecent exposure, obscene phone calls, sodomy and child 

molestation); malicious mischief; shooting; any illegal conduct involving firebombs, explosive or incendiary 

devices or materials, hoax explosive devices or chemical bombs; stabbing, cutting or wounding; unlawful 

interference with school authorities including threats; unlawful intimidation of school authorities; and other 

unlawful acts including being an accessory to any of these or other unlawful acts.  

 

Any student involved in a reportable drug or violent incident shall participate in prevention and intervention 

activities deemed appropriate by the superintendent or superintendenǘΩǎ ŘŜǎƛƎƴŜŜΦ CǳǊǘƘŜǊΣ ŀƴȅ ǎǘǳŘŜƴǘ ǿƘƻ 

has been found to be in possession of or under the influence of drugs or alcohol on school property or at a school 

sponsored activity may be required to (1) undergo evaluation for drug or alcohol abuse and (2) participate in a 

drug and/or alcohol treatment program if recommended by the evaluator and if the parent consents.  

The superintendent issues regulations listing additional actions which may be cause for corrective action and if 

serious enough or exhibited repeatedly may lead to suspension or expulsion.  

 

The School Board biennially reviews the model student conduct code developed by the Board of Education to 

incorporate into policy a range of discipline options and alternatives to preserve a safe and non-disruptive 

environment for effective learning and teaching.  
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Adopted: September 23, 2004  
Legal Refs.: Code of Virginia, 1950, as amended, sections 16.1-305.1, 18.2-308.1, 18.2-308.7, 18.2-
310, 18.2-322.1, 22.1-78, 22.1-200.1, 22.1-253.13:7.B.3., 22.1-277, 22.1- 277.02, 22.1-277.2, 22.1-
279.1, 22.1-279.3.  
Cross Ref.: ECAB Vandalism  
JFHA/GBA Sexual Harassment/Harassment Based on Race, National Origin,  
Disability and Religion  
JGA Corporal Punishment  
JGD/JGE Student Suspension/Expulsion  
JGDA Disciplining Students with Disabilities  
JN Student Fees, Fines and Charges  
© 5/04 VSBA PORTSMOUTH PUBLIC SCHOOL DIVISION  

 
PARENTAL RIGHTS AND RESPONSIBILITIES (KP) 
A. When parents of a student are estranged, separated, or divorced all personnel will respect the parental rights 

ƻŦ ōƻǘƘ ǇŀǊŜƴǘǎΦ ¦ƴƭŜǎǎ ǘƘŜǊŜ ƛǎ ŀ ŎƻǳǊǘ ƻǊŘŜǊ ǘƻ ǘƘŜ ŎƻƴǘǊŀǊȅΣ ōƻǘƘ ǇŀǊŜƴǘǎ ƘŀǾŜ ǘƘŜ ǊƛƎƘǘ ǘƻΥ ǾƛŜǿ ǘƘŜ ŎƘƛƭŘΩǎ 

school records, in accordance with Policy JO Student Records; receive school progress reports, the school 

calendar, and notices of major school events; visit the school in accordance with Policies KK School Visitors, KN 

Sex Offender Registry Notification, and KNA Violent Sex Offenders on School Property; participate in parent-

teacher conferences; in the case of the noncustodial parent, after a timely request is made; receive all 

notifications in accordance with the Individuals with Disabilities Education Act; and receive notice of the 

ǎǘǳŘŜƴǘΩǎ ŜȄǘŜƴŘŜŘ ŀōǎŜƴŎŜΣ ŀǎ ŘŜŦƛƴŜŘ ƛƴ ŀƴŘ ǇǳǊǎǳŀƴǘ ǘƻ tƻƭƛŎȅ W95 {ǘǳŘŜƴǘ !ōǎŜƴŎŜs/Excuses/Dismissals, if 

both parents have joint physical custody. 

 

B. Parental Responsibilities 

The custodial parent has the responsibility to: keep the school office informed of his or her address and how 

he or she may be contacted at all times; provide the current address and phone number of the noncustodial 

parent registration unless such address  is unknown and the parent signs a statement to that effect, or unless 

a court order restricts the educational  or contact rights of the noncustodial parent; and provide a copy of any 

legal document which restricts the educational and/or contact rights of the      noncustodial parent.  

 

 The noncustodial parent has the responsibility to keep the school office apprised of changes in his or her current    

phone number and address. Further, the noncustodial parent may make timely requests to participate in parent-

teacher conferences. At the request of a noncustodial parent, such parent will be included as an emergency 

ŎƻƴǘŀŎǘ ŦƻǊ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀŎǘƛǾƛǘƛŜǎ ǳƴƭŜǎǎ ŀ Ŏƻurt order has been issued to the contrary.  

 

Adopted: September 15, 2005 Revised: September 27, 2012 File: KP Legal Refs: 20 U.S.C. §1232g. 34 C.F.R. § 

99.4. The Code of Virginia, 1950, as amended, §§ 22.1-4.3, 22.1-78, 22.1-287. Cross Refs: JED Student 

Absences/Excuses/Dismissals JO Student Records KK School Visitors KN Sex Offender Registry Notification KNA 

Violent Sex Offenders on School Property 
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STUDENT RIGHTS AND RESPONSIBILITIES 

Student rights and responsibilities include:  
The right to have rules and procedures applied equally without regard to race, ethnicity, religion, gender, social, 
or national origin. Additional rights and responsibilities include:  
 

Right ς To all of the rights expressed and guaranteed by the United States Constitution and by federal, state, 
and local laws  

 
Responsibility - Obey all federal, state, and local laws 
 

Right ς To benefit from a school climate that provides a safe and orderly environment 
 
Responsibility - Comply with school rules on any school property, including school buses and at school functions. 
Observe the rights of other students, school employees, and visitors. Make the appropriate persons aware of 
violations involving drugs, alcohol, weapons, or firearms 
 
Right ς To expect that school personnel will concentrate on the business of teaching and learning 
 
Responsibility ς Use all educational opportunities that are provided  

Right ς To expect and receive courtesy, fairness, and respect from members of the school staff and other students 

Responsibility - Conduct him/herself in a responsible manner. Comply with reasonable requests and directions 

given by those in authority. Respect each other 

Right ς To review personal educational records if eighteen years of age or older 
The rights listed above do not permit a student to disrupt the educational process, to break school rules, to 

present a health or safety hazard, or to disregard directions given by those in authority. Individual rights end 

when they infringe upon the rights of others 
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INTRODUCTION AND BACKGROUND 
¢ƘŜ ±ƛǊƎƛƴƛŀ .ƻŀǊŘ ƻŦ 9ŘǳŎŀǘƛƻƴΩǎ {ǘǳŘŜƴǘ /ƻƴŘǳŎǘ tƻƭƛŎȅ DǳƛŘŜƭƛƴŜǎ ǿŀǎ ŦƛǊǎǘ ŘŜǾŜƭƻǇŜŘ ƛƴ мффп ƛƴ 

response to action by the 1993 General Assembly requiring the Virginia Board of Education to establish 

such guidelines.1 In 2004, the Guidelines underwent a major revision in response to requirements of § 

22.1-279.6. of the Code of Virginia, reflecting numerous changes in state and federal laws and 

regulations, relevant case law, and emerging best practice principles. The Virginia Student Conduct 

Policy Guidelines, 2004, were originally adopted by the Virginia Board of Education on September 22, 

2004. The Guidelines were updated in 2005, 2006, 2009, and 2013 to incorporate changes in state laws 

and regulations.  

In the spring of 2015, the Center for Public Integrity (CPI) released a study reporting that Virginia led the 

nation in sending students from schools to police ƻǊ ǘƘŜ ŎƻǳǊǘǎΣ ŀ ǘǊŜƴŘ ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ ǘƘŜ άǎŎƘƻƻƭ-to-

ǇǊƛǎƻƴ ǇƛǇŜƭƛƴŜΦέ !ŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ CPI study, 16 students per 1,000 were referred from school to the 

juvenile justice system in Virginia.2 This news prompted an investigation into the numbers behind the 

ǎǘǳŘȅΦ ²ƛǘƘ ǘƘŜ ǎǳǇǇƻǊǘ ƻŦ DƻǾŜǊƴƻǊ ¢ŜǊǊȅ aŎ!ǳƭƛŦŦŜΩǎ /ƘƛƭŘǊŜƴΩǎ /ŀōƛƴŜǘΣ 5ǊΦ DŜǊŀǊŘ [ŀǿǎƻƴΣ ŀǎǎƻŎƛŀǘŜ 

professor ƛƴ ±ƛǊƎƛƴƛŀ ¢ŜŎƘΩǎ {ŎƘƻƻƭ ƻŦ 9ŘǳŎŀǘƛƻƴΣ ƭŜŘ ŀ ǊŜǎŜŀǊŎƘ ǘŜŀƳ ǘƻ ŘƛǎǘƛƴƎǳƛǎƘ ōŜǘǿŜŜƴ ǊŜǇƻǊǘǎ ǘƻ 

ƭŀǿ ŜƴŦƻǊŎŜƳŜƴǘ ŀƴŘ ŀŎǘǳŀƭ ǎǘǳŘŜƴǘ ƛƴǾƻƭǾŜƳŜƴǘ ǿƛǘƘ ǘƘŜ ŎƻǳǊǘ ǎȅǎǘŜƳΦ 5ǊΦ [ŀǿǎƻƴΩǎ ǘŜŀƳ ŎƻƴŎƭǳŘŜŘ 

that the actual number of students who went to court from the Virginia schools was actually 2.4 per 

1,лллέΦ3 Nonetheless, the Lawson study substantiated the CPI finding that African American students 

and students with disabilities were disproportionally represented in referrals to juvenile justice in 

Virginia schools. 

CǳǊǘƘŜǊ ƛƴǾŜǎǘƛƎŀǘƛƻƴ ƛƴǘƻ ǘƘŜ 5ŜǇŀǊǘƳŜƴǘ ƻŦ 9ŘǳŎŀǘƛƻƴΩǎ 5ƛǎŎƛǇƭƛƴŜΣ /ǊƛƳŜΣ ŀƴŘ ±ƛƻƭŜƴŎŜ ό5/±ύ ŘŀǘŀΣ ŀƭǎƻ 

supported the finding that disparity existed for students with disabilities and African American students. 

Students with disabilities and African-American students were being suspended at two times the rate of 

non-disabled, white students. In addition, the majority of referrals reported in DCV data are related to 

ōŜƘŀǾƛƻǊǎ ǘƘŀǘ Ŧŀƭƭ ǳƴŘŜǊ ǘƘŜ ǎǳōƧŜŎǘƛǾŜ ƭŀōŜƭ ƻŦ ά5ƛǎǊǳǇǘƛƻƴΦέ ¢ƘŜ Řŀǘŀ ŀƭǎƻ ǊŜǾŜŀƭŜŘ ǘƘŀǘ ǘƘŜ ƴǳƳōŜǊ ƻŦ 

instructional days lost to suspensions and expulsions significantly affects student achievement.  

With these factors in mind, the Board of Education undertook this revision to the Student Code of 

Conduct Policy Guidelines, including a change in the name of the document: Model Guidance for Positive 

and Preventive Code of Student Conduct Policy and Alternatives to Suspension. The goal of this 

document is to provide school boards with guidance to revise local student codes of conduct to create a 

positive and preventive approach to student conduct. Local school boards are required to adopt and 

revise regulations on codes of student conduct that are consistent with, but may be more stringent than, 

these Guidelines. As local school boards work to revise and adopt policies for codes of student conduct, 

keeping the USED Guiding Principles, the VTSS framework, and a positive instructional approach to 

behavior at the forefront will help ensure that schools are safe, supportive, and effective learning  

                                                           
1 § 22.1-279.6 of The Code of Virginia 
2 Retrieved from https://www.publicintegrity.org/2015/04/10/17089/virginia-tops-nation-sending-students-cops-
courts-where-does-your-state-rank  
3 Lawson, Dr. Gerard, et al, https://vtnews.vt.edu/articles/2017/05/clahs-school-to-prison-pipeline.html  

https://www.publicintegrity.org/2015/04/10/17089/virginia-tops-nation-sending-students-cops-courts-where-does-your-state-rank
https://vtnews.vt.edu/articles/2017/05/clahs-school-to-prison-pipeline.html
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environments. 

In addition, school divisions should recognize the need for addressing the changing demographics of the 

student population. Students from diverse backgrounds are becoming the majority demographic group 

in U.S. public schools. 4 For many students, the expectations for behavior in school may differ from the 

expectations at home or in the community. Students cannot be expected to intuit appropriate behavior; 

therefore, adults in the school are responsible for teaching and providing feedback to reinforce 

appropriate behavior and correct inappropriate behavior. Effective implementation of any code of 

conduct requires provisions that appropriate behaviors be taught, practiced across settings with 

feedback, reinforced, and taught again as indicated by the data. Research has shown that frequent out 

of school suspensions, zero-ǘƻƭŜǊŀƴŎŜ ǇƻƭƛŎƛŜǎΣ ŀƴŘ άƎŜǘ-ǘƻǳƎƘέ ŀǇǇǊƻŀŎƘŜǎ ǘƻ ǎŎƘƻƻƭ ǎŀŦŜǘȅ ŀǊŜ 

άƛƴŜŦŦŜŎǘƛǾŜ ŀƴŘ ƛƴŎǊŜŀǎŜ ǘƘŜ Ǌƛǎƪ ŦƻǊ ƴŜƎŀǘƛǾŜ ǎƻŎƛŀƭ ŀƴŘ ŀŎŀŘŜƳƛŎ ƻǳǘŎƻƳŜǎΣ Ŝspecially for children 

ŦǊƻƳ ƘƛǎǘƻǊƛŎŀƭƭȅ ŘƛǎŀŘǾŀƴǘŀƎŜŘ ƎǊƻǳǇǎΦέ5 The 2017-2018 revision was undertaken to create a document 

that: 

¶ Focuses on prevention; 

¶ Recognizes the need for instructional interventions and behavioral supports when students do 

not meet behavioral expectations; and  

¶ Defines equitable approaches to school discipline. 

 

Approaching school discipline from an instructional prevention-based standpoint contributes to a 

positive school environment and ensures equity, fairness, and continuous improvement. Applying an 

instructional, prevention-based perspective to student behavior is fundamental in a multi-tiered system 

of support. In Virginia, the Virginia Tiered Systems of Supports (VTSS) provides a framework that allows 

divisions, schools, and communities to provide multiple levels of supports to students in a more 

effective and efficient, clearly defined process. It is a data-driven decision making framework for 

establishing the academic, behavioral, and social-emotional supports needed for a school to be an 

effective learning environment for all students.  

The Virginia Department of Education working with a diverse group of stakeholders developed the Model 

Guidance for Positive and Preventive Code of Student Conduct Policy and Alternatives to Suspension. To 

create local student conduct policies, school division leaders should work with staff, students, families, 

ŎƻƳƳǳƴƛǘȅ ōŀǎŜŘ ƻǊƎŀƴƛȊŀǘƛƻƴǎΣ ŀƴŘ ƻǘƘŜǊ ǎǘŀƪŜƘƻƭŘŜǊǎ ǘƻ ŀŎŎǳǊŀǘŜƭȅ ŀǎǎŜǎǎ ŀ ǎŎƘƻƻƭΩǎ ŎƭƛƳŀǘŜ ŀƴŘ ǘƘŜ 

current status of school discipline, develop a shared vision for what it should be, and establish policies 

and practices to create a positive school environment where students and staff feel safe and supported.6 

School board student conduct policies should reflect efforts to address identified needs and ensure 

equity for all students. These Guidelines are intended specifically to aid school boards in revising and 

implementing student conduct policies as the Code of Virginia requires. Local school boards are required 

                                                           
4 Best Practices for Embedding Multicultural Education, Hanover Research, April 2017. 
5 Skiba, Russell, J., Losen, Daniel, From Reaction to Prevention, American Educator, Winter 2015-2016. 
6Morgan, E., Salomon, N., Plotkin, M., and Cohen, R. (2014) The School Discipline Consensus Report: Strategies from the Field to 
Keep Students Engaged in School and Out of the Juvenile Justice System. The Council of State Governments Justice Center. New 
York. p. ix. 
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to adopt and revise regulations on codes of student conduct that are consistent with, but may be more 

stringent than, these Guidelines. (Section 22.1-253.13:7.D.3. of the Code of Virginia.)  

Establishing a Purpose for Student Code of Conduct Policy 

The Code of Virginia requires that the Board of Education provide model policy guidelines for local 

school divisions to use in developing a local student code of conduct. The purpose of this document is to 

guide school boards to establish a policy that: 

1. Promotes a vision for improving conditions for learning so that all students experience a safe, 

supportive school environment that allows them to acquire the attributes outlined in the 

±ƛǊƎƛƴƛŀ .ƻŀǊŘ ƻŦ 9ŘǳŎŀǘƛƻƴΩǎ tǊƻŦƛƭŜ ƻŦ ŀ DǊŀŘǳŀǘŜΦ7 

2. Advocates for professional learning for school staff and allocates resources to implement the 

ƭƻŎŀƭ ŘƛǾƛǎƛƻƴΩǎ ŎƻŘŜ ƻŦ ŎƻƴŘǳŎǘ ǳǎƛƴƎ data to analyze and address challenges and successes.  

3. Promotes the development of local division codes of conduct that clearly articulate 

expectations for student and adult behavior to enhance school safety and create equitable, 

supportive school environments.  

4. Focuses on prevention and provides a leveled system of responses to discipline incidents that 

uses instructional, restorative, and age-appropriate responses before resorting to 

exclusionary practices while respecting the social-emotional development of children at 

elementary, middle, and high school. 

5. Provides that all students who are removed from the classroom for disciplinary reasons are 

able to access services for a quality education and behavioral interventions needed to ensure 

their successful return to the setting from which they were removed. 

6. Encourages partnerships with students and their families; behavioral health, child welfare, 

and juvenile justice professionals; law enforcement agencies; and other community 

members to assess and improve the school climate and conditions for learning.8  

Legal Base  

Statutory Authority for Guidelines  

The Virginia Board of Education is required by law (§ 22.1-279.6. of the Code of Virginia) to establish 

guidelines and develop model policies for codes of student conduct to aid local school boards in the 

implementation of such policies.  

 

Authority and Duties of School Boards 

Section 22.1-253.13:7.D.3. of the Code of Virginia (part of the section known as the Standards of Quality) 

requires local school boards to maintain and follow an up-to-date policy manual that includes 

άǎǘŀƴŘŀǊŘǎ ƻŦ ǎǘǳŘŜƴǘ ŎƻƴŘǳŎǘ ŀƴŘ ŀǘǘŜƴŘŀƴŎŜ ŀƴŘ ŜƴŦƻǊŎŜƳŜƴǘ ǇǊƻŎŜŘǳǊŜǎ ŘŜǎƛƎƴŜŘ ǘƻ ǇǊƻǾƛŘŜ ǘƘŀǘ 

public education be conducted in an atmosphere free of disruption and threat to persons or property 

ŀƴŘ ǎǳǇǇƻǊǘƛǾŜ ƻŦ ƛƴŘƛǾƛŘǳŀƭ ǊƛƎƘǘǎΦέ [ƻŎŀƭ ǎŎƘƻƻƭ ōƻŀǊŘǎ ǎƘƻǳƭŘ ŎƻƭƭŀōƻǊŀǘƛǾŜƭȅ ŘŜǾŜƭƻǇ ǇǊƻƎǊŀƳǎ ŀƴŘ 

policies to prevent violence and crime on school property and at school-sponsored events, taking into 

                                                           
7Virginia Department of Education Link: Profile of a Virginia Graduate.  
8 Morgan, E., Salomon, N., Plotkin, M., and Cohen, R., 23-25. 

http://www.doe.virginia.gov/instruction/graduation/profile-grad/index.shtml
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account the views of all stakeholders and evaluating the implications of policies on conditions for 

learning to improve student achievement. 9 

 

a. School Board Regulations 

Section 22.1-78. of the Code of Virginia authorizes local school boards to adopt bylaws and 

ǊŜƎǳƭŀǘƛƻƴǎ άŦƻǊ ƛǘǎ ƻǿƴ ƎƻǾŜǊƴƳŜƴǘΣ ŦƻǊ the management of its official business and for the 

supervision of schools, including but not limited to the proper discipline of students, including 

ǘƘŜƛǊ ŎƻƴŘǳŎǘ ƎƻƛƴƎ ǘƻ ŀƴŘ ǊŜǘǳǊƴƛƴƎ ŦǊƻƳ ǎŎƘƻƻƭΦέ10 Regulations on codes of student conduct 

should be consistent with, but may be more stringent than, the guidelines of the Board. The 

tables of Leveled Responses to Student Behaviors in Section II.6 of this document are intended 

to provide school divisions with a leveled system of student conduct descriptors, interventions, 

and disciplinary responses that include the requirements in the Code of Virginia. In general, local 

school board regulations governing student code of conduct must be reviewed biennially and 

must address the following: 

  

Discipline options and alternatives to preserve a safe, non-disruptive environment for effective teaching 

and learning; Procedures for suspension, expulsion, and exclusion decisions; Prohibitions against hazing 

ŀƴŘ ǇǊƻŦŀƴŜ ƻǊ ƻōǎŎŜƴŜ ƭŀƴƎǳŀƎŜ ƻǊ ŎƻƴŘǳŎǘΤ !ǘ ǘƘŜ ƭƻŎŀƭ ōƻŀǊŘΩǎ Řiscretion, regulations regarding 

certain communications devices; Requirements, if any, regarding drug testing, including guidance for 

procedures relating to voluntary and mandatory drug testing in schools; Alcohol and drug possession 

and use; Search and seizure; Gang-related activity; Vandalism; Trespassing; Threats; Disciplining of 

students with disabilities; Intentional injury of others; Self-defense; Bullying, including the use of 

electronic means for purposes of bullying, harassment, and intimidation; Prohibition on possessing 

electronic cigarettes/vapor devices on a school bus, on school property, or at a school-sponsored 

activity; Standards to ensure compliance with the federal Improving America's Schools Act of 1994 (Part 

F-Gun-Free Schools Act of 1994), as amended, in accordance with § 22.1-277.07; 

Dissemination of such policies to students, their parents, and school personnel; and Standards for in-

service training of school personnel in and examples of the appropriate management of student conduct 

and student offenses in violation of school board policies

                                                           
9 § 22.1-279.9. of The Code of Virginia 
10 § 22.1-78. of  The Code of Virginia 

http://law.lis.virginia.gov/vacode/22.1-277.07/
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PREVENTIVE AND POSITIVE APPROACHES TO DISCIPLINE 
Tiered Systems of Support 

Tier 1 or Universal Supports 

A multi-tiered system of support includes prevention strategies at Tier 1 to establish positive expectations and the systems to 

teach and reinforce those expectations. The universal components needed to create a learning environment that reduces the 

use of punitive, exclusionary practices are listed below.  

Components of Schoolwide Prevention at Tier 1  
¶ Establishing and teaching core behavioral expectations, 

¶ Aligned school counseling program,  

¶ Family engagement practices, 

¶ Challenging, engaging  academic curriculum, 

¶ Social-emotional Curriculum, 

¶ Health curriculum, 

¶ Bullying prevention, 

¶ Restorative approaches to relationship building and 
problem solving, and  

¶ Professional Learning Opportunities (PLO). 
 

Everyone in the school is responsible for teaching and modeling 
core expectations, though specific groups of adults may hold 
more responsibility for some components. For example, 
classroom teachers might be responsible for explicitly teaching 
behavioral expectations, but the school administrative and 
support staff must model and reinforce appropriate behaviors. 
Lunchroom monitors may teach the application of the core 
expectations in the lunchroom, gym teachers in the gym, art 
teachers in the art room, etc. School programming is designed to 
ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ŀƴŘ ǎƻŎƛŀƭ-emotional development. 
A Student Assistance Programming Team (SAPT) or other school-
based team analyzes data regularly. School climate surveys are 
conducted and used with other data sources to determine needs 
and set priorities. 
 

 

Tier 2 or Targeted Interventions and Supports 

Tier 2 or Targeted Supports are developed based on data analysis to determine what types of supports some students need to 

meet behavioral expectations. For example, the data may indicate a need for bullying prevention intervention, substance abuse 

counseling, anger management, or self-management. Each school will determine the appropriate targeted supports. Resources 

for providing Tier 2 supports may come from community service providers and other government agencies. School divisions are 

encouraged to develop memoranda of understanding with other agencies to improve Tier 2 and 3 supports.  Targeted Supports 

include the components listed below.  

Components of Tier 2 or Targeted Interventions and Supports  
¶ Meet the core behavioral expectations, 

¶ Develop social-emotional skills, mindsets, and behaviors, 

¶ Improve academic achievement, 

¶ Improve physical and/or mental health, 

¶ Address substance abuse issues, 

¶ Restore balance to situations caused by misconduct, 

¶ Address bias, 

¶ Address Adverse Childhood Experiences (ACEs), and 

¶ Engage families 
 

A school-developed team manages Tier 2 by assessing needs for 
targeted group instruction and needed supports. Teams include 
staff best situated to gather data, identify students who need 
targeted interventions, and provide access to the interventions. 
Student Assistance Team, Student Intervention Team, Student 
Support Team are all names given to this type of team. Students 
who participate in these programs are monitored to ensure the 
effectiveness of the intervention.  
**Staff trained in special education services and behavioral 
intervention services may provide supports at this level, but not 
all students who need Tier 2 supports are students with 
disabilities. Students who have experienced trauma or adverse 
childhood experiences may need targeted supports as well. 
Those students for whom the Tier 2 intervention is not effective 
may be referred for an intensive intervention, the next tier of 
support service. 

When a student is referred to a school administrator for a disciplinary incident, the administrator may determine that a 

targeted support is needed in addition to or in lieu of a disciplinary consequence. The administrator should follow a process of 

investigation and decision-making that keeps the ASCD Whole Child Tenets in mind. Local school divisions are encouraged to 

design an investigative and decision-making process to assist school administrators in the investigation and to ensure that 

students are treated equitably within a system that values safety and support.  

Tier 3 or Intensive Interventions and Supports 

Tier 3 supports are individualized and based on the needs of a single student. Approximately five percent of students in any 

school population may need Tier 3 supports. A school that exceeds this percentage of students receiving intensive supports 

should re-visit school data regarding Tier 1 and 2 supports to determine their effectiveness. Placing students in an alternative 
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setting is a Tier 3 intervention and should include a specific plan to allow the student to return to his or her home school.  

Components of Tier 3 or Intensive Interventions and Supports  
Wraparound strategies to assist student/family in:   

¶ Meeting core behavioral expectations 

¶ Developing social-emotional skills, mindsets, and 
behaviors 

¶ Improving academic achievement 

¶ Improving physical and/or mental health 

¶ Restoring balance to situations caused by misconduct 

¶ Addressing Adverse Childhood Experiences (ACEs) 

¶ Addressing bias 
 

Mental health, counseling, and community resource providers 
may be involved in providing supports. Students who display 
chronic behavioral or academic problems are assessed and an 
individualized plan is developed to meet their needs and 
promote achievement. Staff trained in special education services 
and behavioral intervention services may provide supports at 
this level, but not all students who need Tier 3 supports are 
students with disabilities. Students who have experienced 
trauma or adverse childhood experiences may need intensive 
supports as well. 
 

 

Clear Objective Behavioral Expectations  

Using a process for collecting and analyzing academic, behavior, attendance, and other available data, 

local school boards should develop policy and allocate resources for a defined set of instructional and 

prevention based practices that define, teach, and reinforce clear, objective behavioral expectations. 

Such practices ensure equity, as defined in policy, and consistency across schools within the division.   

¢ƘǊƻǳƎƘ ǘƘƛǎ ǇƻƭƛŎȅΣ ǎŎƘƻƻƭ ŘƛǾƛǎƛƻƴǎ ǎƘƻǳƭŘ ǎǳǇǇƻǊǘ ǎŎƘƻƻƭǎΩ ǳǎŜ ƻŦ Řŀǘŀ ǘƻ ŎƭŜŀǊƭȅ ŘŜŦƛƴŜ ŀ ǎŜt of three 

to five positively stated, school wide (and aligned classroom), social-emotional and behavioral 

expectations. These expectations define how staff and students learn, work, and interact in order to 

establish the positive school climate outlined in school vision and mission statements and/or strategic 

planning documents. They are, in essence, the curriculum for developing a positive community. As such, 

this curriculum should be taught, reinforced, prompted, re-taught, and have a continuum of procedures 

for instructional behavior correction as would be available for the academic curriculum. Parent, student, 

and community involvement in the development of expectations is critical and expected.  

Social-Emotional Learning (SEL) 

Social-emotional learning has been attributed to positive attitudes about school and to significant 

improvement in academic achievement. The Collaborative for Social and Emotional Learning (CASEL) 

produced a review which found that students who participated in a social-emotional learning program 

άŘŜƳƻƴǎǘǊŀǘŜŘ ǎƛƎƴƛŦƛŎŀƴǘƭȅ ƛƳǇǊƻǾŜŘ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǘƛƻƴŀƭ ǎƪƛƭƭǎΣ ŀǘǘƛǘǳŘŜǎΣ ōŜƘŀǾƛƻǊΣ ŀƴŘ ŀŎŀŘŜƳƛŎ 

performance that reflected an 11-percentile-Ǉƻƛƴǘ Ǝŀƛƴ ƛƴ ŀŎƘƛŜǾŜƳŜƴǘέ ƻǾŜǊ ǘƘŜ ŎƻƴǘǊƻƭ ƎǊƻǳǇΦ11 

Learning social-ŜƳƻǘƛƻƴŀƭ ǎƪƛƭƭǎ ƛǎ Ǿƛǘŀƭ ǘƻ ǎǘǳŘŜƴǘ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ƛǎ ŘƛǊŜŎǘƭȅ ǊŜƭŀǘŜŘ ǘƻ ±ƛǊƎƛƴƛŀΩǎ tǊƻŦƛƭŜ 

ƻŦ ŀ DǊŀŘǳŀǘŜΣ ǿƘƛŎƘ ŜȄǇŜŎǘǎ ǎǘǳŘŜƴǘǎ ǘƻ ŘŜƳƻƴǎǘǊŀǘŜ ǘƘŜ άCƛǾŜ /ΩǎΥέ critical thinking, creative thinking, 

communication, collaboration, and citizenship. A Virginia high school graduate should be able to: 

1. Achieve and apply appropriate academic and technical knowledge; 

2. Attain and demonstrate productive workplace skills, qualities and behaviors; 

3. Build connections and value for interactions with diverse communities; and 

                                                           
11 Durlak, Joseph A; Weissberg, Roger P; Dymnicki, Allison B.; Taylor, Rebecca D. and Schellinger, Kriston B. The Impact of 
9ƴƘŀƴŎƛƴƎ {ǘǳŘŜƴǘǎΩ {ƻŎƛŀƭ 9Ƴƻǘƛƻƴŀƭ [ŜŀǊƴƛƴƎΥ ! aŜǘŀ-Analysis of School-based Universal Interventions. Child Development 
Journal, Jan.-Feb. 2011 vol. 82. #1, pages 405-432.  

https://casel.org/
http://www.casel.org/wp-content/uploads/2016/01/meta-analysis-child-development-1.pdf
http://www.casel.org/wp-content/uploads/2016/01/meta-analysis-child-development-1.pdf
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4. Align knowledge, skill, and personal interests with career opportunities.12 

Lƴ ƻǊŘŜǊ ǘƻ ŀŎƘƛŜǾŜ ǘƘŜ Ǝƻŀƭǎ ƻŦ ±ƛǊƎƛƴƛŀΩǎ tǊƻŦƛƭŜ ƻŦ ŀ DǊŀŘǳŀǘŜΣ ǎǘǳŘŜƴǘǎ ƴŜŜŘ ǘƻ ŘŜǾŜƭƻǇ the following 
social-emotional competencies:  
 

1. Self-awareness, 

2. Self-management, 

3. Social awareness, 

4. Relationship skills, and 

5. Responsible decision-making.13 

Student Behavior Categories    The following behavior categories are designed to recognize the 

impact student behavior has on the school environment and on learning. They encourage 

awareness for administrators, teachers, parents, and counselors of studentsô social-emotional 

development and emphasize the importance of helping students achieve academically and 

develop SEL competencies. 

A. Behaviors that Impede Academic Progress (BAP): These behaviors impede academic progress 
ƻŦ ǘƘŜ ǎǘǳŘŜƴǘ ƻǊ ƻŦ ǎǘǳŘŜƴǘǎΦ ¢ƘŜȅ ŀǊŜ ǘȅǇƛŎŀƭƭȅ ƛƴŘƛŎŀǘƛǾŜ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƭŀŎƪ ƻŦ ǎŜƭŦ-
management or self-awareness. Sometimes, the student may need help in understanding 
how the behavior impacts others so training in social awareness may also be indicated.  

B. Behaviors Related to School Operations (BSO): These behaviors interfere with the daily 
operation of school procedures. Students exhibiting these behaviors may need to develop 
self-management, self-awareness, or social awareness skills. 

C. Relationship Behaviors (RB): These behaviors create a negative relationship between two or 
more people that does not result in physical harm. Relationship behaviors affect the whole 
school community in that the school climate is often a reflection of how people treat one 
another. Students who exhibit difficulty with relationship behaviors may also have difficulty 
with the other social-emotional competencies.  

D. Behaviors that Present a Safety Concern (BSC): These behaviors create unsafe conditions for 
students, staff, and visitors to the school. The underlying reasons for this type of behavior 
may lie in any of the social-emotional competencies so the administrator should investigate 
ǘƘŜ ǳƴŘŜǊƭȅƛƴƎ ƳƻǘƛǾŀǘƛƻƴ ŦƻǊ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ōehavior. Training in social awareness and 
decision-making are usually indicated in any behavior that creates a safety concern. 

E. Behaviors that Endanger Self or Others (BESO): These behaviors endanger the health, safety, 
or welfare of either the student or others in the school community. Behaviors that rise to this 
level of severity are often complex. While they are indicative of poor decision-making skills, 
students who exhibit these behaviors may also have developmental needs in the other social-
emotional competencies.  

 

The categories are a means to sorting behaviors in order to apply leveled administrative responses to 

student behaviors. The Standards of Student Conduct section provides examples of how the behavior 

categories work with leveled administrative responses. 

                                                           
12 ±ƛǊƎƛƴƛŀΩǎ wŜǾƛǎŜŘ {ǘŀƴŘŀǊŘǎ ƻŦ !ŎŎǊŜŘƛǘŀǘƛƻƴ 
13  Hanover Research: Prioritizing Social Emotional Learning in School Districts. 4401 Wilson Boulevard, Suite 400, Arlington, VA. 

http://www.doe.virginia.gov/boe/accreditation/2017-soa-impact.shtml
http://www.hanoverresearch.com/
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Leveled Systems of Disciplinary Responses and Instructional 

Interventions 

In an effective approach to intervention and discipline, when students do not meet behavioral 

expectations, they receive supports to address the root causes of the behavior and learn appropriate 

alternatives. When a specific student behavior does not change following an interventionτor the 

behavior increases in frequency, intensity, or durationτa problem solving approach identifies 

alternative interventions and responses. All stages of a system of intervention should include 

opportunities for learning acceptable replacement behaviors within the school and community and 

access to interventions to address the underlying causes of behavior.  

Delivering disciplinary responses to unwanted behaviors is often needed but never a sufficient strategy 

for reducing inappropriate behavior. Therefore, leveled systems of disciplinary responses should always 

be only one part of more comprehensive policy around behavior that includes instructional, preventive, 

and proactive strategies as described earlier in this document. The delivery of disciplinary responses 

should only serve four key functions: 

 

¶ preventing a negative behavior from being rewarded; 

¶ preventing a problem behavior from escalating; 

¶ preventing a problem behavior from significantly interrupting instruction; and 

¶ preventing physical and/or social-emotional harm to others. 

 

Equitable Processes for Managing Student Behavior 

Division policies should include an explanation of and guidance for the use of positive, proactive, 

preventive, evidenced-based approaches to respond to student behavioral incidents that include 

appropriate teacher responses. As with academic error correction and feedback, responses to student 

behavior are anchored in an instructional approach that emphasizes teaching and the modeling of 

desired behaviors in a supportive classroom environment. A combination of teacher and administrative 

responses should be used with the goal of preventing misbehavior from occurring, encouraging positive 

student behavior, developing social-emotional skills, and maximizing academic instructional time. 

Principals and leadership teams are responsible for engaging staff in data informed decision-making that 

identifies student behaviors that are teacher managed versus those that are administrator managed. 

Such decisions must then be documented in writing and include an explanation of the processes and 

procedures for addressing student behavior. Effective evidence-based responses within the classroom-

managed and administrator-managed categories should be delineated within a table or flowchart. They 

should be disseminated, taught, and reinforced to the entire school community. Uniform definitions and 

decision rules applied consistently are essential to ensuring equitable application of disciplinary actions 

across teachers, grades, and school buildings within a division. Examples of both a flowchart and table of 

teacher responses follow. Sample Investigative Decision-Making Process 

 



 

29 
 

The administrator will: 

1. Determine if the behavior is an office-managed behavior (See the Discipline Process Flow 

Chart on page 33). If it is a teacher-managed behavior, consult with the teacher, team, 

school counselor, or other personnel on appropriate next steps. 

2. Gather information to determine the complete picture of the situation, including statements 

from the student(s).  

3. Identify contributing factors and existing data and/or previous interventions. 

4. Consult the regulations for students with disabilities, if the student is identified as having a 

disability. 

5. Communicate with the family to inform and gather information.  

6. Consider whether contributing factors, data, or previous interventions indicate that a 

support or intervention is appropriate for the student.  

7. Refer the student to the support services or restorative justice intervention, if supports are 

indicated. 

8. Label the behavior according to the behavior descriptors; assign the appropriate level of 

consequence, if disciplinary consequences are indicated. 

9. Inform families of results of the investigation, the discipline consequence, and the academic 

and behavioral interventions that will be provided. 

10. Document all interventions and consequences.  

11. Notify the Superintendent Designee and Law Enforcement as required by policy. 

12. Initiate a Threat Assessment, as indicated or required. 

13. Follow through on the recommendations from the Threat Assessment Team. 

5ŜǾŜƭƻǇ ŀƴ ŀŎǘƛƻƴ Ǉƭŀƴ ǘƻ ǇǊƻǾƛŘŜ ŦƻǊ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀŎŀŘŜƳƛŎ ŀƴŘ ōŜƘŀǾƛƻǊŀƭ ƴŜŜŘǎ ŘǳǊƛƴƎ ǘƘŜ 

suspension or expulsion if the student is long-term suspended or expelled. 
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Discipline Process Flow Chart 

This flow chart is an example of the process for managing student behaviors through a positive, 

proactive, preventive, evidenced-based approach 
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Interventions  

Re-teaching Expected Behavior w/ Required  
Practice  
Admonition and counseling *  

Parent Notification *  
Parent/Student/Staff Conference *  

Mentor  
Mediation  

Conflict Resolution w/ Counselor  
Restorative Justice Conference/Circle  
Community Service  

School-Imposed Probationary Period *  
Functional Behavioral Assessment  +   

Behavior Intervention Plan  +   
Behavior Contract *  
Attendance Contract  

Schedule Change  
Additional Academic Support  

Positive Behavior Incentive  
Suggested Elective Enrollment in Alternative  
School Program *  
Elective Enrollment in Alternative School   
Program  

Entry/Reentry Conference (Probationary Student)  
Records Review *  

    Additional Comments 

Disciplinary Sanctions  

Lunch Detention  
After-school Detention  

Saturday School  
Suspension from student privileges  

Alternative Instructional Arrangement (AIA)  
In-School Suspension  
Short-term out-of-School Suspension *  

Previous Referral to Division Superintendent  

    Additional Comments 

S-018  (2/17) 

Other (Please Specify) 

Other (Please Specify) 

DISCIPLINE INTERVENTION CHECKLIST 
(For use when a student is referred to the Division Superintendent) 

Student Name: ________________________________________________________________ 

  Check here if no interventions have previously been necessary.  

If interventions have been necessary, identify which interventions have been implemented by staff 

within the last two (2) years and provide relevant details (i.e. dates, name and title of school staff 

who implemented interventions, outcomes, etc.).  For each intervention category, check all that 

apply. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


